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"Students learn most effectively when they have 

time and opportunity to engage with, practise, and 

transfer new learning. This means that they need 

to encounter new learning a number of times and 

in a variety of different tasks or contexts. It also 

means that when curriculum coverage and 

student understanding are in competition, the 

teacher may decide to cover less but cover it in 

greater depth.”   

 

New Zealand Curriculum, p. 34, “Effective Pedagogy”  
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    Introduction 

This book is framed by the New Zealand Curriculum. 

 

There are two parts to this book.  Part One covers all the “nuts and bolts” of teaching, 

which if you do not have, will cause your carefully planned teaching programme to fall 

apart and ruin your relationship with your students. It is about meeting the integral 

needs of teaching and learning – safety, belonging and esteem. 

 

Just as Maslow’s hierarchy requires these fundamentals be fulfilled before one can 

move on to the higher levels, so in teaching those deficiency needs must be met 

before you, and your students, can become the best that is possible in the classroom 

setting.  Part One gives the advice, support and practical ideas needed for all 

stakeholders to feel secure, settled and valued in school. 

 

Part Two is for all teachers who want to move their teaching from good to great 

through the medium of the new curriculum. The New Zealand Curriculum offers 

challenges for us all. It presents a new way of thinking about learning. It is a curriculum 

where questions are more important than answers, where individuality is valued above 

compliance, where apathy is replaced by engagement, where passion is more 

important than procedures, and where creativity is honoured. In this section of the 

book, we move away from practical classroom organisation and management to a 

focus on the big ideas, rich tasks, higher-level thinking and deep learning as advocated 

in the curriculum.  

 

 In Part Two of this book, we encourage you to take up the challenge of the new 

curriculum and to realise your own gifts and talents as an educator - and in turn 

release the gifts and talents of your students. All the research points to the need for a 

major shift in the nature of education, and particularly to a change in our secondary 

schools. There is no justification in just "carrying on" with our old curriculum, with a few 

values and competencies thrown in.  There is no point in simply rearranging the desks 

on the Titanic.  

 

This is why all secondary school teachers need this book.   
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‘Do Less. Do It Better’ is our philosophy for teaching in the 21st century.  No longer 

do we need students to learn tomes of facts to be regurgitated at the first examinable 

opportunity. No longer do we need to demand absolute silence while students work on 

monotonous exercises. No longer do we need to shunt students from class to class for 

hour-long periods of lecturing. No longer is coverage more important than 

understanding. As Howard Gardner (1993) has stated, we have “got to do fewer 

things in school … You've got to take enough time to get kids deeply involved in 

something so they can think about it in lots of different ways and apply it." 

 

In other words, our teaching needs to slow down.  Our students need to slow down. As 

excellent teachers, we must work at a deeper, more imaginative level, encouraging our 

young people, and ourselves, to reflect, to collaborate and to create. Only by doing 

this, can we nurture those habits of mind that will produce the thinking, empathetic, 

global citizens this century needs.  To paraphrase the futurist Ian Jukes, we need to 

prepare students for their future, not our past.  

 

As great teachers, our pedagogy must involve careful planning, deep thinking, 

collaboration and conversation with all stakeholders. Be aware that a complexity and 

‘messiness’ will grow the nearer one gets to actually relating the planning to classroom 

practice.  But this is OK - great learning and quality teaching is often messy, organic 

and intuitive.   

 

In this book you will find a host of practical, exciting and yes, at times, messy ways to 

enable you to realise, through excellent teaching, the values and principles and 

competencies of the New Zealand Curriculum.   

 

By using these ideas and the accompanying principles of pedagogy, you will enable 

your students to engage with their learning and love their subject. You will develop in 

students the life-long love of learning that is seriously needed in our world. 

 

Further, in the deep thinking, nurturing classroom environment we advocate, your 

students will be able to find their personal voice.  And you will find your voice too. You 

will become a great teacher. 
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It is sad to think of the many good teachers who have lost the drive to be excellent.  A 

crowded curriculum, an exam-driven school culture, along with an apathetic and 

disengaged clientele have crushed many.  Even sadder, is that for every teacher who 

feels defeated by the system, there is an exponential number of students who similarly 

fail to reach their potential. So many young lives, and so much talent, have been wasted. 

Bored, offended, angry and frustrated, too many of our students have left secondary 

school to become further subscribers to the negative societal disorders of our country.  

 

But now, through the new curriculum, teachers have been given permission to bring 

about changes to make commonplace in our schools a love of learning and a 

realisation that real learning is passionate learning. Teachers have permission to reach 

their own potential as communicators, experimenters, and exemplary promoters of 

selfhood. This book, and its accompanying website, will support you all the way. 

 

It is a confusing, ambiguous and complex task before us. But the future is here.  

 

 

  

          

Jenny Pope           

Kirsty Gillon 

 


